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The  summary  information  in  this  report  provides  teachers,  school 
administrators,  students,  and  the  public  with  an  overview  of  results  from 
the  June  1994  administration  of  the  English  33  Diploma  Examination.  This 
information  is  most  helpful  when  used  in  conjunction  with  the  detailed 
school  and  jurisdiction  reports  that  have  been  mailed  to  schools  and  school 
jurisdiction  offices.  An  annual  provincial  report  containing  a detailed 
analysis  of  the  combined  January,  June,  and  August  results  is  published 
each  year. 

Description  of  the  Examination 

The  English  33  Diploma  Examination  consists  of  two  parts:  a written- 
response  section  and  a reading  section.  Each  section  is  worth  50%  of  the 
total  examination  mark. 

Achievement  of  Standards 

The  information  reported  is  based  on  the  final  course  marks  achieved  by 
6 161  students  who  wrote  the  June  1994  examination. 

• 91.1%  of  these  students  achieved  the  acceptable  standard  (a  final 
course  mark  of  50%  or  higher). 

• 2.8%  of  these  students  achieved  the  standard  of  excellence  (a  final 
course  mark  of  80%  or  higher). 

Generally,  student  achievement  in  relation  to  standards  in  English  33  was 
satisfactory.  The  proportion  of  students  achieving  the  acceptable  standard 
was  slightly  lower  than  the  proportion  in  January  1994  but  was  the  same  as 
the  proportion  in  June  1993.  The  proportion  of  students  achieving  the 
standard  of  excellence  was  lower  than  it  was  in  January  1994  but  slightly 
higher  than  it  was  in  June  1993. 


Provincial  Averages 

• The  average  school-awarded  mark  was  60.3%. 

• The  average  diploma  examination  mark  was  60.4%. 

• The  average  final  course  mark,  representing  an  equal  weighting  of 
the  school-awarded  mark  and  the  diploma  examination  mark,  was 
60.9% 


Student  Evaluation 
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Part  A:  Written  Response 

Part  A:  Written  Response  is  written  at  a different  time  from  Part  B:  Reading.  Students  are  required  to  complete 
three  writing  assignments,  each  of  which  assesses  a variety  of  writing  and  thinking  skills. 

Readers  will  find  the  results  most  meaningful  in  the  context  of  the  assignments  and  the  scoring  descriptors.  The 
most  useful  starting  place  for  reviewing  the  results  is  at  the  (3)  Satisfactory  level.  Such  work  exceeds  the  pass 
mark  of  50%.  The  scoring  criteria  are  in  the  1993-94  School  Year  English  33  Information  Bulletin,  Diploma 
Examinations  Program,  which  is  available  in  all  high  schools. 

For  the  January  and  June  1994  administrations,  a number  of  changes  were  made  to  the  scoring  process  for  Part  A 
and  were  communicated  to  teachers  and  students  in  the  bulletin.  The  name  of  the  fourth  scoring  category  in 
Section  I was  changed  from  Matters  of  Convention  to  Matters  of  Correctness  to  provide  students  with  a clearer 
statement  of  what  is  expected;  that  is,  that  the  expectations  for  correct  sentence  construction,  usage,  grammar,  and 
mechanics  were  higher  than  in  the  past.  The  scoring  criteria  in  this  category  were  rewritten  so  that  the  standard 
for  Matters  of  Correctness  in  English  33  would  be  the  same  as  it  is  in  English  30.  The  Writing  Skills  criteria  in 
Section  II  and  the  Total  Impression  criteria  in  Section  III  were  also  written  so  as  to  conform  to  the  new  standard. 

It  is  important  to  note  that  the  intention  behind  the  name  change  for  this  category  and  the  rewriting  of  the  criteria 
was  to  increase  the  standard  and  expectation  for  correctness  in  English  33.  It  is  essential  that  students  realize 
that  their  writing  on  Part  A must  demonstrate  control  of  Matters  of  Correctness. 

In  addition,  the  three  scoring  categories  formerly  used  to  mark  Section  III  were  collapsed  into  a single  category 
named  Total  Impression.  All  new  criteria  are  presented  on  pages  15  to  24  of  the  bulletin. 

The  table  below  outlines  the  requirements  for  each  assignment,  the  categories  for  scoring  each  assignment,  the 
amount  each  category  contributes  to  the  total  mark  (parts  A and  B combined),  and  the  percentage  of  students 
achieving  at  the  various  levels.  The  average  raw  score  for  Part  A was  28.7  out  of  50.  By  comparing  school  and 
jurisdiction  results  to  provincial  results  presented  here,  teachers  can  determine  areas  of  strength  and  weakness  in 
the  achievement  of  their  students  and,  consequently,  areas  of  potential  strength  and  weakness  in  their  programs. 

Examination  Blueprint  and  Percentage  Distribution  of  Scores 


Percentage  Distribution  of  Scores 


Description  of  file 

Scoring  Proportion  of 
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(1) 

Writing  Assignment 

Category  Total  Mark(%) 

Excellent 

Static lent 

Satisfactory 

Limited 

Poor 

Ins* 

Personal  Response  to 
Literature 

The  student  is  required 

Thought  and  Detail 

10.0 

Sjjjj  | 
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57J5 

23.2 

2.2 

0.5 

to  read  a piece  of 
literature  and  to  write  a 

Organization 

5.0 

ft* 

21.0 

1.6 

0.5 

response  from  a personal 

Matters  of  Choice 

5.0 

14  4 

$3,9 

18.9 

1.4 

0.5 

perspective. 

:::: 

Matters  of  Correctness 

5.0 

3* 

IliiSi; 

26.7 

2.6 

0.5 

Functional  Writing 

The  student  is  required 

to  write  a response  to  a 
particular  situation  (e.g.. 

Thought  and  Detail 

10.0 

JgjgftO: 

20.3 

0.6 

0.3 

a business  letter  or 
application). 

Writing  Skills 

5.0 

iiilliiii! 

j.-  13.5 

62.7  II 

21.6 

1.3 

0.3 

Response  to  Visual 
Communication 
The  assignment  asks  the 
student  to  respond  to  a 
photograph.  The  student 

Total  Impression 

10.0 

32.9 

2.6 

1.1 

is  required  to  write  about 
main  ideas  in  relation  to 
techniques  of  visual 

communication. .;=":  ; • ,J  ; I ; f::  -T:  j;;':;!;'. 

♦Ins  (Insufficient)  is  a special  category  that  includes  students  who  did  not  attempt  the  assignment,  who  wrote  too  little  to  evaluate,  or  who 
wrote  answers  that  were  completely  off  topic. 

Note:  The  shaded  portion  represents  the  percentage  of  students  who  achieved  or  exceeded  a (3)  Satisfactory  level  of  performance. 
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Examiners’  Comments 


Section  I:  Personal  Response  to  Literature 

The  excerpt  from  Lotta  Dempsey’s  No  Life  for  a Lady  evoked  many  interesting  and  thought-provoking  student  responses. 
Most  students  agreed  with  the  idea  given  in  the  assignment,  “an  intense  desire  for  success  can  actually  contribute  to  failure.” 
They  developed  themes  such  as  “It  is  apparent  that  when  desire  bums  in  the  hearts  of  men,  they  must  not  be  over-confident,” 
and  “The  attempts  made  in  trying  to  succeed  at  something  is  life  may  be  well-intended.  We  may  therefore  strive  too  hard  and 
lose  sight  of  the  obvious  things  that  cause  us  to  fail.”  Some  students  indicated  an  awareness  of  the  need  for  logical  thought, 
rather  than  emotional  desire  alone,  for  success  to  be  achieved.  They  enlarged  upon  ideas  such  as  “People  may  be  so  gung-ho 
and  set  on  achieving  success  that  they  act  blindly,  not  considering  the  consequences  that  might  arise  from  their  lack  of  careful 
planning.” 

A few  students  disagreed  with  the  idea  given  in  the  assignment,  suggesting  that  the  best  way  to  ensure  success  is  to  nurture 
an  intense  desire  to  succeed.  Some  students  commented  upon  our  society  in  general,  observing  that  “Our  society,  as  a whole, 
is  caught  in  the  ‘success  trap.’  We  are  driven  to  success;  often  we  fail.”  One  student  observed;  “Be  happy  with  personal 
successes  no  matter  what  they  are.  Not  all  people  were  meant  to  be  Nobel  Prize  winners!” 

Many  students  (more  than  in  January  1994)  referred  to  literature  as  a means  of  supporting  their  theses  or  themes.  Works  such 
as  King  Rat,  Macbeth,  Death  of  a Salesman,  A Streetcar  Named  Desire,  “The  Scarlet  Ibis,”  “Horses  of  the  Night,”  Ordinary 
People,  Of  Mice  and  Men  , and  Lord  of  the  Flies  were  featured.  Some  students  referred  to  individuals  from  sports  whose 
intense  desire  for  success  has  resulted,  to  some  degree,  in  failure — for  example,  Ben  Johnson  and  Tonya  Harding.  Also, 
some  students  referred  to  movies  such  as  Stand  and  Deliver  and  White  Men  Can ’t  Jump  to  support  their  ideas. 

Students  achieving  (3)  Satisfactory  demonstrated  a defensible  understanding  of  the  reading  selection.  These  students  were 
able  to  respond  to  the  selection  and  the  assignment  in  a conventional  way.  Generally,  students  at  this  level  formed  an 
opinion,  commented  about  the  reading  selection,  and  then  used  personal  observations  and  experiences  to  support  their 
opinion.  Many  students  moralized  about  the  topic,  providing  advice  such  as  “Look  before  you  leap”  and  “Don’t  panic!” 

Their  organizational  structures  were  functional  and  their  developments  straightforward.  'These  students  displayed  a 
conventional  vocabulary  and  generally  clear  syntax..  Most  were  able  to  use  compound  structures  and  to  compose  complex 
sentences.  Occasionally,  students  achieving  (3)  Satisfactory  were  able  to  achieve  stylistic  effects  such  as  emphasis  by  using 
a well  positioned  short  sentence  or  such  techniques  as  rhetorical  questioning.  While  their  writing  did  contain  the  occasional 
lapse  in  control  of  syntax  and  usage  and  the  occasional  error  in  grammar  and  mechanics,  these  students  displayed  general 
control  of  the  basics  of  correct  sentence  construction,  usage,  grammar,  and  mechanics.  It  is  encouraging  to  note  that  many 
students  used  quotations  from  the  excerpt  judiciously  and  thoughtfully,  and  that  very  few  students  appear  to  have  “padded” 
their  compositions  with  indiscriminate  copying  from  the  excerpt  and/or  assignment. 

Students  achieving  (4)  Proficient  and  (5)  Excellent  understood,  and  responded  to,  the  subtleties  of  the  selection, 
commenting,  for  example,  on  Lotta  Dempsey’s  husband’s  observation  ‘That  will  be  your  mother.”  These  students  tended  to 
be  specific  in  their  use  of  detail  to  support  their  opinions.  They  provided  the  reader  with  effectively  organized  responses  that 
included  introductions  purposefully  designed  to  provide  direction  for  the  reader.  Often  their  introductions  were  separate 
paragraphs  that  explored  the  twin  topics  of  “success”  and  “failure”  and  set  the  context  for  the  development  of  their  ideas. 
They  were  able  to  manipulate  syntax  for  stylistic  effect  and  to  use  figures  of  speech  and  connotations  to  add  to  their 
meanings.  These  students  demonstrated  competent  and  even  confident  control  of  Matters  of  Correctness. 

Section  II:  Functional  Writing 

The  June  1994  Functional  Writing  assignment  required  students  to  assume  the  role  of  the  secretary  of  the  Students’  Union  of 
Nalwen  High  School  and  to  write  to  the  principals  of  the  junior  high  schools  in  the  County  of  Nalwen  informing  them  of  an 
open  house  for  grade  nine  students  to  be  held  at  Nalwen  Composite  High  School.  In  their  letters,  students  were  expected  to 
provide  the  principal  who  was  to  receive  the  letter  with  full  information  so  that  the  principal  would  be  able  to  support  the 
open  house  and  promote  it  with  his  or  her  grade  nine  students. 

Most  of  the  students  understood  the  assignment  and  produced  satisfactory  letters.  They  used  an  appropriately  polite  tone, 
provided  a statement  of  purpose,  and  included  enough  detail  to  fulfill  that  purpose.  Unfortunately,  as  was  the  case  in  January 
1994,  many  of  the  letters  were  quite  short  and  appeared  to  have  been  rushed.  These  letters  merely  repeated  the  information 
that  was  provided  in  the  assignment  and  only  partially  fulfilled  the  expected  purpose. 

To  do  well  on  the  Functional  Writing  assignment,  students  must  be  able  to  anticipate  the  needs  of  the  letter’s  recipient — to 
discern  the  specific  information  that  this  individual  needs  in  order  to  understand  the  purpose  of  the  letter  and  the  expectations 
that  he  or  she  is  to  meet.  In  other  words,  the  letter  writer  must  be  able  to  assume  the  role  of  the  letter’s  recipient  and  to  ask 
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the  question,  “If  I were  this  letter’s  receiver,  what  would  I need  to  know?”  It  is  also  essential  that  students  take  the  time  to 
proofread  their  letters  and  correct  any  errors  in  sentence  construction,  usage,  grammar,  and  mechanics  that  might  be  present. 

Students  achieving  (3)  Satisfactory  provided  enough  general  information  to  fulfill  the  purpose  of  the  letter,  including  an 
indication  of  the  “other  events”  that  were  planned  for  the  grade  nine  students.  Many  of  these  students  made  a direct  request 
to  the  principal  who  was  to  receive  the  letter,  asking  him  or  her  to  support  the  open  house.  Some  of  these  students  provided 
appropriate  closure  indicating  their  expectation  that  the  principal  reply  to  the  letter.  Other  students,  however,  closed  their 
letters  with  a “thank  you”  rather  than  a request  for  a reply.  These  students  may  have  imagined  a scenario  in  which  the  open 
house  is  an  annual  event,  well  known  to  the  junior  high  school  principals. 

Many  students  who  received  (2)  Limited  on  this  assignment  neglected  to  address,  in  any  way,  the  last  sentence  in  the 
assignment  box — “Provide  all  of  the  information  that  the  junior  high  school  principals  will  need  to  promote  the  open  house.” 
Some  of  these  students  lost  sight  of  their  audience  part  way  through  their  letters — beginning  with  an  address  to  the  principal 
and  then  shifting  to  a direct  address  to  the  grade  nine  students. 

Students  achieving  (4)  Proficient  and  (5)  Excellent  demonstrated  a precise  and  sustained  awareness  of  audience.  Their 
letters  were  enhanced  by  the  inclusion  of  specific  details  that  provided  the  principal  who  was  to  receive  the  letter  with 
complete  information  about  the  plans  that  had  been  made  for  the  open  house.  Most  of  these  students  supplied  reasons  why 
the  principals  should  promote  the  open  house,  citing,  for  example,  the  importance  to  students  of  a smooth  transition  between 
junior  high  school  and  high  school.  Most  of  these  students  were  not  only  aware  of  the  need  for  a response  from  the  letter’s 
receiver,  but  also  gave  details  as  to  how  the  response  could  be  made. 

Section  III:  Response  to  Visual  Communication 

The  June  1994  photograph  shows  a white  girl  playing  with  six  black  girls  in  a open  area.  All  of  the  girls  are  dressed  in  what 
appears  to  be  a native  African  costume  and  are  together  in  a moving  circle  cm  the  grass.  The  photograph  is  centered  on  the 
white  girl  who  is  smiling  broadly.  The  six  black  girls  appear  to  have  thoughtful,  or  even  troubled,  looks  on  their  faces.  The 
background  of  the  photograph  is  dark  and  unfocused,  and  the  black  girls  blend  into  the  background  even  though  they  are  in 
focus.  The  sun  is  shining  on  the  scene  and  highlights  the  white  girl,  who  is  the  main  focal  point  of  the  photograph. 

This  photograph  generated  a variety  of  responses,  the  majority  of  which  dealt  with  racism,  prejudice,  and  the  innocence  of 
children.  Students  explored  such  themes  as  “Things  are  easier  for  you  if  you  are  white,”  “The  word  ‘prejudice’  means 
nothing  to  young  children,”  and  “In  a strange  and  subtle  way,  different  races  are  demonstrating  acceptance.”  Most  responses 
were  reflective  of  the  students’  warmth  and  awareness  of  human  values. 

It  is  encouraging  to  note  that  most  students  appeared  to  have  had  little  difficulty  in  interpreting  the  photograph  and  providing 
some  sort  of  generalization.  Many  students  referred,  in  a general  way,  to  details  from  the  photograph  or  to  the 
photographer’s  techniques  in  the  composition  of  the  photograph,  but  many  neglected  to  refer  to  details  or  to  choices  after 
their  generalizations  had  been  stated.  Unfortunately,  some  of  the  less  successful  students  used  the  photograph  as  a 
springboard  for  their  own  narratives  and  did  not  analyze  its  message  and  visual  impact. 

To  be  scored  as  having  created  a “satisfactory”  response  on  this  assignment,  students  must  be  able  to  determine  an  idea  being 
communicated  by  the  photograph  and  to  provide  evidence  from  the  photograph  to  support  their  belief  that  this  idea  is  being 
communicated.  (See  the  assignment  box  on  page  23  of  the  examination  booklet)  It  is  not  enough  for  students  to  state  that 
the  photograph  communicates  a topic,  such  as  “innocence,”  or  a concept,  such  as  “girls  playing  in  a field.”  To  do  well, 
students  must  fully  interpret  the  photograph  and  generalize  beyond  the  world  of  the  photograph.  Students  must  also  refer  to 
details  from  the  photograph  and  to  the  photographer’s  choices  to  support  their  ideas. 

Students  achieving  (3)  Satisfactory  interpreted  the  photograph  in  a conventional  way,  usually  as  a statement  about  positive 
relations  between  races.  Some  of  these  students  tended  to  overgeneralize  about  details  from  the  photograph,  seeing  all  of  the 
girls  as  having  smiling  faces,  for  example.  Students  achieving  (4)  Proficient  and  (5)  Excellent  presented  insightful 
interpretations  of  the  photograph.  Although  many  of  these  students  discussed  racism,  they  perceived  it  as  being  a subtle 
element  of  the  situation  presented.  Several  of  these  students  commented  upon  the  contrast  between  the  white  girl’s 
confidence  and  the  black  children’s  uncertainty.  The  students  achieving  the  standard  of  excellence  explained  how  the  details 
in  the  photograph  and  the  photographer’s  choices  reinforced  their  interpretations.  These  students  commented  upon  details 
from  the  photograph,  for  example,  “the  circle  symbolically  represents  a unifying  element”  and  “the  color  green  as  represented 
in  the  grass  skirts  and  foliage  symbolizes  innocence.”  These  students  also  examined  such  photographer’s  choices  as 
centering,  camera  angle,  and  plane  of  focus. 
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Question-by-Question  Results 


Part  B:  Reading 


Question 

Key 

Difficu 

1 

B 

58.9 

2 

B 

74.1 

3 

B 

70.0 

4 

C 

64.9 

5 

C 

72.0 

6 

D 

56.1 

7 

D 

80.2 

8 

D 

65.6 

9 

B 

77.7 

10 

C 

55.1 

11 

C 

85.8 

12 

B 

53.9 

13 

A 

79.1 

14 

A 

50.3 

15 

— 

— 

16 

A 

72.8 

17 

A 

45.2 

18 

D 

74.0 

19 

D 

59.2 

20 

C 

62.7 

21 

C 

65.5 

22 

C 

55.3 

23 

B 

55.3 

24 

A 

37.4 

25 

C 

41.9 

26 

D 

51.8 

27 

D 

62.3 

28 

A 

65.3 

29 

C 

59.2 

30 

B 

59.7 

31 

A 

63.1 

32 

B 

75.4 

33 

D 

52.7 

34 

B 

49.7 

35 

D 

77.2 

36 

A 

59.3 

37 

A 

54.6 

38 

C 

67.6 

39 

B 

43.0 

40 

D 

82.8 

41 

A 

84.5 

42 

B 

90.5 

43 

C 

54.1 

44 

B 

63.2 

45 

D 

50.3 

46 

A 

81.9 

47 

A 

62.2 

48 

B 

78.0 

49 

A 

71.7 

50 

D 

74.5 

51 

C 

51.7 

52 

A 

61.1 

53 

C 

64.9 

54 

B 

61.8 

55 

A 

55.5 

56 

D 

50.9 

57 

D 

59.6 

58 

A 

57.8 

59 

B 

55.4 

60 

C 

53.3 

61 

B 

72.8 

62 

A 

66.2 

63 

D 

72.7 

64 

C 

62.6 

65 

D 

67.7 

66 

D 

65.3 

67 





68 

B 

60.0 

69 

B 

62.8 

70 

C 

54.5 

The  table  at  the  left  shows  question-by-question  results  and  the  keyed 
answers.  Parallel  tables  in  the  school  and  jurisdiction  reports  show  the 
percentage  of  students  who  selected  each  alternative.  By  comparing  school 
and  jurisdiction  results  to  provincial  results  presented  here,  teachers  can 
determine  areas  of  strength  and  weakness  in  the  achievement  of  their 
students  and,  consequently,  areas  of  potential  strength  and  weakness  in 
their  programs. 

Examination  Blueprint 

Part  B:  Reading  has  a value  of  70  marks,* *  one  for  each  multiple-choice 
question.  Each  question  is  classified  in  two  ways:  according  to  the 
curricular  content  being  tested  and  according  to  the  thinking  (process)  skill 
demanded  by  the  question.  The  examination  blueprint  illustrates  the 
distribution  of  questions  in  June  1994  according  to  these  classifications. 


Classification  by  Thinking  Skills 

Classification  by 
Course  Content 

Literal 

Understanding 

Inference  and 
Application 

Evaluation 

Total 

Main  Ideas/ 
Details 

45,  55,  68 

2,  7,  8,  19,  21 
26,  27,  29, 31, 
32,  33,  34, 43, 
47,  53,  56,  59, 
66 

15*,  17,  22,  28, 
35,  49,  50,  60, 
70 

30  Items 
(21%) 

Relationship 
between  Form 
and  Content 

4,  6,  10,  11,  12, 
13,  14,  23,  25, 
48,  51,  54,  63, 
64 

57 

15  Items 
(11%) 

Human 
Experience 
and  Values 

61,62 

3, 16,  20,  24,  46, 
52,  58,  65,  67*, 
69 

1,  5,  9,  18,  30, 
44 

18  Items 
(13%) 

Knowledge  of 
Revision  and 
Editing 

36,  39 

37,  38,  40, 41, 
42 

7 Items 
(5%) 

Total 

7 Items 
(5%) 

47  Items 
(34%) 

16  Items 

a m 

70  Items 
(50%) 

* Questions  15  and  67  were  dropped  from  the  examination  before  mark  calculations  were 
made.  The  total  mark  possible,  therefore,  was  68. 


Subtest  Results ** 


Results  are  in  average  raw  scores. 

Total  Part  B:  43.0  out  of  68 
Course  Content 

• Main  Ideas/Details:  17.8  out  of  29 

• Relationship  between  Form  and  Content  9.3  out  of  15 

• Human  Experience  and  Values:  11.2  out  of  17 

• Knowledge  of  Revision  and  Editing:  4.8  out  of  7 

**Readers  are  cautioned  not  to  compare  subtest  results  because  the  subtests  are  not  of 
equal  difficulty.  Instead,  readers  should  compare  these  provincial  subtest  results  with 
their  own  school  subtest  results. 


*Difficulty — percentage  of  students 
answering  the  question  correctly 
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Examiners  9 Comments 


Standards  During  the  marking  session,  a committee  of  five  English  33  teachers 

reviewed  Part  B to  determine  whether  the  standards  embedded  in  the 
readings  and  questions  were  appropriate  and  fair,  relative  to  curricular 
and  public  expectations.  The  committee  members  generally  concurred 
that  the  examination  set  an  appropriate  standard  of  achievement  for 
graduating  English  33  students.  Generally,  they  found  the  reading 
selections  to  be  relevant,  challenging,  and  engaging,  and  the  questions 
to  be  appropriate  and  fair. 

Deleted  Questions  However,  the  teachers  felt  that  Questions  15  and  67  had  more  than  one 

alternative  that  could  be  defended  as  being  correct  This  was 
confirmed  by  the  results.  In  responding  to  question  15,  the  majority  of 
the  students  (approximately  60%)  chose  D,  an  “incorrect”  alternative, 
rather  than  C,  the  keyed  response.  This  pattern  of  response  was  also 
true  for  question  67.  More  students  chose  D than  chose  the  keyed 
response,  C.  Also,  in  the  responses  to  question  67,  A and  D in 
combination  were  chosen  by  more  of  the  students  who  achieved  high 
scores  on  the  examination  than  was  the  keyed  response,  C.  For  all  of 
these  reasons,  we  decided  to  delete  Questions  15  and  67  before 
students’  marks  were  calculated. 

Detailed  Discussion  The  following  table  gives  results  for  six  multiple-choice  questions.  For 

each  question,  statistics  are  given  for  three  student  groups.  The 
comments  following  the  table  discuss  some  of  the  decisions  that  students 
may  have  made  and  some  of  the  skills  they  may  have  used  to  answer 
these  questions  correctly. 

Percentage  of  Students  Correctly  Answering 
Selected  Multiple-Choice  Questions 


Question  Number 


Student  Group 

6 

24 

39 

45 

53 

54 

All  Students 

56.1 

37.4 

43.0 

50.3 

64.9 

61.8 

Students  achieving  the 
standard  of  excellence 
(80%  or  higher,  or  A)  on 
the  whole  examination 

94.5 

80.8 

72.5 

86.7 

94.5 

83.1 

Students  achieving  the 
acceptable  standard  who 
received  between  50% 

47.5 

29.5 

36.3 

43.5 

60.4 

57.2 

and  64%,  or  C,  on  the 
whole  examination 
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6.  When  the  narrator  says  “At  first  he 
didn’t  act  much  different  than  he’d 
acted  before  he  went  to  the 
penitentiary”  (lines  43-44),  he  is 
making  use  of 

A.  symbolism 

B.  understatement 

C.  personification 
• D.  foreshadowing 


Question  6 was  one  of  a set  of  eight  questions  on  the  short  story  “Lonnie 
Comes  Home,”  by  Alden  Nowlan.  It  was  classified  under  Reporting 
Category  2 of  the  English  33  Diploma  Examination  blueprint  for  Part  B, 
Relationship  between  Form  and  Content.  This  question  tested  the  ability  of 
students  to  determine  that  the  narrator  is  making  use  of  “D.  foreshadowing” 
when  he  states  “At  first  he  didn’t  act  much  different  than  he’d  acted  before 
he  went  to  the  penitentiary.”  Some  teachers  felt  that  this  question,  which 
required  students  to  read  carefully  as  well  as  have  a knowledge  of 
terminology,  would  be  very  difficult  for  many  English  33  students.  Students 
did  indeed  find  the  question  challenging;  only  56.1%  of  the  students 
answered  correctly. 

This  question  discriminated  highly  between  students  doing  well  on  the 
examination  and  those  doing  less  well.  Students  who  achieved  the 
standard  of  excellence  found  this  to  be  an  easy  question  since  94.5%  of 
them  answered  correctly;  47.5%  of  the  students  who  received  marks 
between  50  and  64%  answered  correctly.  Students  who  failed  the 
examination  appear  to  have  guessed  at  this  question;  only  27.6%  of  these 
students  answered  correctly. 


24.  In  lines  96  to  1 04,  Montcalm’s  attitude  Question  24  was  one  of  a set  of  ten  questions  on  an  excerpt  from  the  play, 

toward  North  America  is  one  of  After  Abraham,  by  Ron  Chudley.  It  was  classified  under  Reporting  Category 

3,  Human  Experience  and  Values.  Questions  of  this  type  require  students  to 
• A.  contempt  identify  or  infer  a writer’s  attitudes  and  values  and/or  the  attitudes  and  values 

B.  indifference  of  characters  in  literature. 

C.  ambivalence 

D.  inquisitiveness  Question  24  directed  students  to  lines  96  to  104  from  the  excerpt,  and  asked 

them  to  infer  General  Montcalm’s  attitude  toward  North  America  from  what 

he  had  to  say  about  the  continent  Montcalm’s  speeches  in  these  lines  begin 
with,  “It  poisons  all  it  touches.  A man  cannot  go  to  North  America  without 
being  tainted,”  and  end  with  “all  Europe  would  be  better  off  if  that  busybody 
Columbus  had  stayed  at  home.”  This  question  was  generally  very  difficult 
for  students,  with  only  37.4%  answering  correctly.  However,  students  who 
achieved  the  standard  of  excellence  found  this  to  be  a relatively  easy 
question,  since  80.8%  of  them  answered  correctly.  Only  29.5%  of  the 
students  who  received  marks  between  50%  and  64%  answered  correctly,  and 
only  21.3%  of  the  students  who  failed  the  examination  answered  correctly. 

It  may  be  that  these  lower  achieving  students  did  not  take  the  time  to  re-read 
lines  96  to  104. 


39.  Robin  revised  the  last  sentence  of 
paragraph  3 in  order  to 

A.  correct  faulty  parallelism 
• B.  create  an  emphatic  short  sentence 

C.  create  an  effective  sentence 
fragment 

D.  correct  inappropriate  use  of 
figurative  language 


Question  39  was  one  of  a set  of  seven  questions  which  was  designed  to  test 
students’  knowledge  of  revision  and  editing.  These  questions  were  classified 
under  Reporting  Category  4,  Knowledge  of  Revision  and  Editing.  In 
answering  questions  such  as  this,  students  are  required  to  make  decisions 
about  appropriate  revisions  to  a piece  of  writing. 

Question  39  was  the  most  difficult  question  in  the  set  of  seven;  only  43.0% 
of  the  students  chose  the  correct  answer,  “B.  create  an  emphatic  short 
sentence.”  It  is  interesting  to  note  that  40.6%  of  the  students  chose  “C.  create 
an  effective  sentence  fragment”  as  the  correct  answer.  The  fact  that  such  a 
high  proportion  of  students  identified  “They  must  be  paid!”  as  a sentence 
fragment  is  troubling. 
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45.  The  comment  ‘They  wouldn’t;  they’d 
suck  it  up  like  a wick  and  wrap  him  in  it” 
(line  32)  is  made  by  the 

A.  reader 

B.  mother 

C.  stranger 
• D.  narrator 


Question  45,  which  was  one  of  a set  of  eight  questions  on  an  excerpt  from 
First  Light  by  Laurie  Lee  was  classified  under  Reporting  Category  1,  Main 
Ideas/Details.  This  question,  which  asked  the  students  to  identify  the  narrator 
as  the  person  making  the  comment  “They  wouldn’t,  they’d  suck  it  up  like  a 
wick  and  wrap  him  in  it,”  was  surprisingly  difficult.  Only  50.3%  of  all 
students  answered  correctly.  This  number  included  86.7%  of  the  students  who 
achieved  the  standard  of  excellence,  43.5%  of  the  students  who  scored 
between  50%  and  64%,  and  30.5%  of  the  students  who  failed  the  examination. 
It  is  interesting  to  note  that  34%  of  the  students  who  failed  the  examination 
selected  “B.  mother,”  as  the  correct  response  and  that  this  response  was  the 
second  choice  of  all  students.  It  is  possible  that  the  students  who  chose  “B. 
mother”  did  so  because  the  comment  in  the  excerpt  immediately  following  the 
comment  specified  in  the  question  is  made  by  the  mother.  It  is  important  that 
students  read  the  questions  and  alternatives  very  carefully  and  that  they  check 
the  text  to  confirm  their  choice  of  answer. 


Questions  53  and  54  were  two  of  a set  of  eight  questions  on  the  poem  “Now 
that  the  Clouds  are  Gone  Again,”  by  Sid  Marty. 


53.  The  statement  “A  true  Canadian 
bearing  false  witness  to  his  talent” 
(lines  17-18)  suggests  that  Canadians 
are  known  to  be 

A.  easygoing 

B.  notorious  liars 

• C.  inherently  modest 
D.  ignorant  of  the  law 


Question  53  was  classified  under  Reporting  Category  1,  Main  Ideas/Details. 
This  question  tested  the  students’  ability  to  understand  the  meaning  of  a 
phrase.  Some  teachers  anticipated  that  students  would  have  difficulty  with  the 
vocabulary  in  both  the  stem  and  the  alternatives.  The  question  was  in  fact 
relatively  easy,  with  64.9%  of  all  students  recognizing  that  “A  true  Canadian 
bearing  false  witness  to  his  talent”  suggests  that  Canadians  are  known  to  be 
“C.  inherently  modest”.  Students  achieving  the  standard  of  excellence  did 
very  well,  94.5%  of  them  answering  correctly.  Of  the  students  who  received 
marks  between  50%  and  64%,  60.4%  answered  correctly.  Only  34.9%  of  the 
students  who  failed  the  examination  answered  correctly;  the  second  choice  of 
these  students  was  “ B.  notorious  liars.”  It  is  possible  that  the  students  who 
chose  B made  a connection  between  the  term  “false  witness”  in  the  stem  and 
the  word  “liars”  in  the  alternative.  Once  again,  students  are  reminded  to  read 
the  question  and  alternatives  very  carefully. 


54.  In  the  grandfather’s  song  (lines  28-31), 
the  absence  of  clouds  symbolizes  the 
absence  of 

A.  love 
•B.  hope 

C.  laughter 

D.  determination 


Question  54  was  classified  under  Reporting  Category  2,  Relationship  between 
Form  and  Content  and  required  students  to  demonstrate  an  ability  to  interpret 
symbols.  In  addition  to  the  poem  itself,  a footnote  on  page  16  of  the  Readings 
Booklet  describes  the  “dirty  thirties”  as  a period  in  which  “prairie  farms  faced 
droughts,  dust  storms,  and  grasshopper  plagues.”  This  additional  information 
provided  assisiance  to  the  students  in  discerning  that  “the  absence  of  clouds 
symbolizes  the  absence  of  hope.”  Some  teachers  felt  that  this  question  was 
particularly  challenging.  It  is  encouraging  to  note  that  the  question  was  of 
average  difficulty  for  the  students;  61.8%  of  all  students  answered  correctly. 
Students  who  achieved  the  standard  of  excellence  found  this  to  be  a relatively 
easy  question,  with  83.1%  of  these  students  answering  correctly.  Of  the 
students  who  received  marks  between  50%  and  64%,  57.2%  answered 
correctly,  and  47.1%  of  the  students  who  failed  the  examination  chose  the 
correct  response. 


For  further  information,  contact  Tom  Dunn,  Gloria  Malick,  or  Elana  Scaba  at 
the  Student  Evaluation  Branch,  403-427-0010. 
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